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Abstract 
Lectures have been used as a teaching method for many centuries and remain a standard on most 
university courses.  More than twice as many teaching hours are devoted to lectures on the MPharm 
course at the University of Portsmouth than to all other teaching methods.  Lecturers frequently 
express concern however, at low levels of attendance at lectures and, during 2007-8, registers were 
taken at approximately 15% of MPharm lectures.  The aims of the research were to ascertain 
whether any correlation existed between lecture attendance and exam performance, and to 
investigate both lecturers’ and students’ attitudes towards and opinions of lectures as a method of 
teaching.  A Scoping Exercise was used to put the work into context with other UK Schools of 
Pharmacy (SoPs). 
Methods 
A mixed method design was adopted for the research project.  Data from lecture monitoring was 
linked with average exam marks for students in years 1-3 of the 2007-8 MPharm cohort, using  
Microsoft Excel spreadsheets.   Pivot tables were used to ascertain the nature and extent of any 
correlation and scatter plots with trend lines were constructed for each MPharm year.  More detailed 
inspection of the results was effected using 3-dimensional charts.  Ten lecturers were individually 
interviewed about their perceptions of lectures and 4 focus groups, one representing each MPharm 
year, were held, to explore students’ opinions of and attitudes towards lectures.  The qualitative data 
generated was analysed using thematic analysis.  For the Scoping Exercise, a short, postal 
questionnaire was sent to Heads of School at the 24 other UK SoPs.  
 
Findings 
Lecture attendance ranged from 23% to 94% of the student cohort and reduced overall from Monday 
to Friday and from the beginning to the end of each semester.  Attendance rates were low at 9am 
and 10am lectures and on Fridays.  Other Schools of Pharmacy reported similar trends.  It was found 
that attendance at lectures had little effect on  exam performance as attendance at all lectures, 
rather than no lectures, would enhance a student’s exam marks by only 15% (3.2 percentage points) 
for Year 1, 13% (2.3 percentage points) for Year 2 and 23% (6 percentage points) for Year 3. 
 
Both lecturers and students perceived lectures as a means for transmission of information and 
lecturers also viewed them as an opportunity to link work to other parts of the course and to inspire 
and enthuse students.  Students enjoyed and felt they benefited from interaction with lecturers, such 
as examples and questions being worked through with them.  They complained that some lecturers 
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read to them from handouts or slides, appeared uninterested and failed to engage with them.  
Lecturers expressed mixed views about the degree of interactive teaching possible during lectures.  
There was agreement that students should make notes, but students had difficulties knowing what 
and how much to write and felt lecturers sometimes delivered information too quickly.  Audience 
response systems (ARS) were favoured by students as a means of formative assessment and some 
lecturers were also enthusiastic.  At 2 other SoPs, ARSs were used to monitor student attendance. 
 
Students’ tips to lecturers to improve their attendance and engagement included to engage and 
interact more with them, to provide activities to enhance their learning and understanding during 
lectures and to give them more direction regarding note taking and directed private study. 
 
Conclusions and recommendations 
Low levels of attendance at lectures have been demonstrated at the University of Portsmouth SoP 
and concerns about this and disruptive behaviour in lectures, indicating poor engagement, have 
been expressed by lecturers at Portsmouth and reported by respondents at other UK SoPs.  Lectures 
are used as the main teaching method on the MPharm course and, although little direct correlation 
has been found between lecture attendance and exam results, if students are to maximise the 
learning opportunities offered, they should appreciate the benefits of attending and engaging with 
lectures.  This will become imperative when the GPhC’s new standards for the education and 
training of future pharmacists is implemented. 
 
Recommendations are that lecturers should review the need for their lectures, make clear how their 
lecture material relates to other aspects of the MPharm course, take a realistic approach to the 
amount of material delivered in each lecture and consider adding activities to lectures, such as 
working through a question, or providing a short quiz, to test knowledge and understanding.  The 
required standards of behaviour with regard to attendance, punctuality and behaviour during 
lectures should be made clear to students, and SoPs should be prepared to use Fitness to Practice 
procedures to address inappropriate behaviour. 
 
Should it be deemed desirable, in future, to monitor attendance for some or all MPharm students at 
Portsmouth, the recently purchased ARS could be used for this purpose.
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